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Dear Student

Welcome to the seminars for the Business Research Methods module. The aim of the weekly one hour seminar is to facilitate the development of your practical skills in research. The seminars are also designed around assisting you to develop your research proposal and future research endeavours. This handbook provides you with the information you will need to prepare for and participate in seminars over the semester. Please read the module and seminar handbooks carefully and refer to Blackboard for further information.
In addition to the weekly one hour seminar sessions there will be an opportunity to meet with your tutor on an individual basis to discuss your research proposal. These sessions start from week 6 and should be scheduled with your tutor in advance.
Your tutor will facilitate your learning as a group and as individuals.  A seminar tutor is not there to lecture you or merely impart information, but rather seminars are a forum for discussion and debate and therefore the more you prepare for and participate in the seminars, the more you will learn. As such, we hope that you will find seminars both interactive and enjoyable. Your tutor is also responsible for providing you with advice/guidance in the development of your research proposal.  Please feel free to ask questions in class about any issue relating to your proposal. All other matters relating to the module should be directed towards the module leader, Dorothy Macfarlane.

Each week, for seminar preparation, all students must read the relevant chapter(s) in the textbook and/or other relevant assigned materials provided in this handbook. Students are advised to follow through the programme of reading, writing and reflection with consistent effort, as knowledge and skills development is cumulative in order to complete the assessments for this module. 
Please consult your Module Handbook for information, guidance and submission instructions for your assessments. 
Seminar Sessions
	Week 
	Seminar
	Seminar Topic
	Guidance for completion of Research Proposal

	2
	1
	Introduction to Seminars

Generating business research topics
	Read handbooks

	3
	2
	Generating business research topics continued
	Identify working title/topic/ area of research 

	4

	3
	Developing critical reading skills
	Start literature search

	5

	4
	Critically evaluate a research strategy


	Continue with a literature search


	6
	5
	Quantitative and Qualitative Research
	Finalise research topic

Begin to review literature Consider a research strategy 

	7
	6
	Surveys
	Continue with literature review

Finalise a research strategy and decide on appropriate research method(s) 
Tutor session

	8
	7
	Project Proposals 
	Finalise research method(s) and consider limitations
Tutor Session

	9
	8
	Interviews
	Outline research proposal
Tutor session

	10
	9
	Focus groups
	Begin the write up process
Tutor session

	11
	10
	Case Studies
	Continue with write up process
Tutor session

	12
	11
	Project Proposals
	Complete, edit and print proposal


The guidance for the completion of the Research Proposal is indicative of a work-plan. Students are encouraged to start the Research Proposal process from the beginning of the semester to ensure there sufficient time to complete the Research Proposal.
WEEKS 2 and 3

SEMINARS 1 AND 2

Generating a Business Research Topic
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Seminar Exercise:

1. Individually, think of a module or something you have learned during your studies at CBS, which you found of interest. For example; strategic management, team building, performance management, EU trade law, etc.

2. Individually, think of a problem, issue or aspect of the module which you found interesting. For example; team building and how it does or does not improve performance in an organisation.

3. Discuss your research issue/idea with the person next to you. In your discussion inform the person of your issue/idea by addressing the following 12 points:

“1 How much choice you have.

 2 Your motivation.

 3 Regulations and expectations.

 4 Your subject or field of study.

 5 Previous examples of research projects.

 6 The size of your topic.

 7 The time you have available.

 8 The cost of research.

 9 The resources you have available.

10 Your need for support.

11 Access issues.

12 Methods for researching”

(Blaxter, L., Hughes, C. and Tight, M. (1996) How to research. Buckingham, Open University Press, p.22.) 
WEEK 4

SEMINAR 3

Developing Critical Reading
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What is a Literature Review?

· Study and critical analysis of other authors’ arguments 

· Allows you to justify and support your arguments

· Allows for comparisons with other research

· Demonstrates your familiarity with literature in field

· Demonstrates your understanding of the theories, concepts, etc.

· Replaces the need for you to express your thoughts

Avoid

· Using too many quotes in a literature review 

· Do not attempt to impress readers with scope of literature

· Do not misrepresent author(s)’ arguments to suit your arguments

How do I start a Literature Review?

· Do I have a research topic/area?

· Do I have a research question(s)?

· What do I do now? Review literature!
· Critically reading information, from various sources, within research area 

· Sources: books, journal articles, internet, newspapers, reports, etc
What is Critical Reading?

· A literature review requires critical reading and thinking

· Think about what you are reading, i.e. go beyond mere description of what author is describing

· Relate, compare and contrast different readings, i.e. author X argues this and author Y argues that, are the views similar, different, etc

· Do not take what is written at face value i.e. compare authors’ arguments and think about you own ideas

What is the benefit of a Literature Review?

· Provides a context of what research has already been done in area

· Provides insight into topic and research question(s)

· May discover a research question in literature or issue worthy of exploration

· Allows comparisons to be made

· Assists to identify various arguments

· Provides a framework for own or further research

· May even want to replicate or improve upon research methodology

· Remember a literature review is one of the requirements for your assessment as well as a Honours dissertation.
Getting started on a Literature Review

· Take advice from available resources e.g. lecturers, supervisor, colleagues, other researchers

· Locate books and journals, relevant to your topic, in the library

· Ask a librarian

· Catalogue search

· Do a keyword search

· Identify shelf location 
· Look at other books on shelf

· Electronic journal searching and Refworks

Some useful hints

· Look at other literature reviews, previous examples of dissertations available in library

· GCAL library may not have all the books or journals, use interlibrary loans

· Use electronic search engines 

· Do a “Power Search” on Amazon (www.amazon.co.uk)

· Get an idea of books that may be available 

· May even want to purchase book for further use

· Look at the references or bibliography 

· Identify sources that are referred repetitiously 

· Always note down the author’s name, year of publication, title, publishers and place of publication

· Use Refworks or create bibliography index cards …


But what if?

· There is no literature on my research topic!

· Unlikely, but plausible – More a PhD topic

· Seek advise from supervisor or tutor

· Could consider changing topic 

· Search for literature which may not exactly be a match of your topic but may be relevant

· There is too much!

· May have to ask yourself of what value can I add to the debate

· Manage the literature, i.e. identify commonalities or linkages and focus on those issues

· It’s been done!

· Unlikely if research question is narrow, but plausible

· May assist you rather than being disadvantageous

· Replicate research methodology – generalisability of research

· Improve upon research methodology

Reference for seminar: Blaxter, L. Hughes, C. & Tight, M. (1996) How to Research Buckingham, Open University Press

Seminar Exercise:

Please read the following journal article BEFORE the seminar: 

Mavin, S., Bryans, P and Waring, T. (2004) ‘Unlearning Gender Blindness: New Directions in Management Education”, Management Decision, 42 (3/4), pp. 565-578. 
This article can be accessed via a link on Blackboard or by completing a search on e-journal database Proquest.

Discuss the following themes in small groups:

1. The research problem/issue/question addressed in the article.

2. The appropriateness of the literature reviewed in the article.

3. The concepts or ideas evident in the research.

4. The research evidence used in the article.

5. Any limitations of the research presented in the article.

6. What contribution the article makes to the research area.

WEEK 5

SEMINAR 4

Critically Evaluating Research Strategy
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Seminar Exercise:

Read the following experiment

In the seminar discuss:

· Was this the most appropriate research strategy?

· What other research strategies could Stanley Milgram have used?

· The author states, “Today the field of psychology would deem this study highly unethical…” Do you agree or disagree and why?

· What threats are there to the validity of this experiment?

The Milgram Experiment

The aftermath of the Holocaust and the events leading up to World War II, the world was stunned with the happenings in Nazi German and their acquired surrounding territories that came out during the Eichmann Trials. Eichmann, a high ranking official of the Nazi Party, was on trial for war crimes and crimes against humanity. The questions is, "Could it be that Eichmann, and his million accomplices in the Holocaust were just following orders? Could we call them all accomplices?" 

Stanley Milgram answered the call to this problem by performing a series of studies on the Obedience to Authority. Milgram's work began at Harvard where he was working towards his Ph.D. The experiments on which his initial research was based were done at Yale from 1961-1962.

In response to a newspaper ad offering $4.50 for one hour's work, an individual turns up to take part in a Psychology experiment investigating memory and learning. He is introduced to a stern looking experimenter in a white coat and a rather pleasant and friendly co-subject. The experimenter explains that the experiment will look into the role of punishment in learning, and that one will be the "teacher" and one will be the "learner." Lots are drawn to determine roles, and it is decided that the individual who answered the ad will become the "teacher."

Your co-subject is taken to a room where he is strapped in a chair to prevent movement and an electrode is placed on his arm. Next, the "teacher" is taken to an adjoining room which contains a generator. The "teacher" is instructed to read a list of two word pairs and ask the "learner" to read them back. If the "learner" gets the answer correct, then they move on to the next word. If the answer is incorrect, the "teacher" is supposed to shock the "learner" starting at 15 volts.

The generator has 30 switches in 15 volt increments, each is labeled with a voltage ranging from 15 up to 450 volts. Each switch also has a rating, ranging from "slight shock" to "danger: severe shock". The final two switches are labeled "XXX". The "teacher" automatically is supposed to increase the shock each time the "learner" misses a word in the list. Although the "teacher" thought that he/she was administering shocks to the "learner", the "learner" is actually a student or an actor who is never actually harmed. (The drawing of lots was rigged, so that the actor would always end up as the "learner.")

At times, the worried "teachers" questioned the experimenter, asking who was responsible for any harmful effects resulting from shocking the learner at such a high level. Upon receiving the answer that the experimenter assumed full responsibility, teachers seemed to accept the response and continue shocking, even though some were obviously extremely uncomfortable in doing so. 



Today the field of psychology would deem this study highly unethical but, it revealed some extremely important findings. The theory that only the most severe monsters on the sadistic fringe of society would submit to such cruelty is disclaimed. Findings show that, "two-thirds of this studies participants fall into the category of ‘obedient' subjects, and that they represent ordinary people drawn from the working, managerial, and professional classes (Obedience to Authority)." Ultimately 65% of all of the "teachers" punished the "learners" to the maximum 450 volts. No subject stopped before reaching 300 volts!

Milgram also conducted several follow-up experiments to determine what might change the likelihood of maximum shock delivery. In one condition, the touch-proximity condition, the teacher was required to hold the hand of the learner on a "shock plate" in order to give him shocks above 150 volts.

The most amazing thing to note from this follow-up experiment is that 32% of the subjects in the proximity-touch condition held the hand of the learner on the shock plate while administering shocks in excess of 400 volts! Further experiments showed that teachers were less obedient when the experimenter communicated with them via the telephone versus in person, and males were just as likely to be obedient as females, although females tended to be more nervous.

Milgram's obedience experiment was replicated by other researchers. The experiments spanned a 25-year period from 1961 to 1985 and have been repeated in Australia, South Africa and in several European countries. In one study conducted in Germany, over 85% of the subjects administered a lethal electric shock to the learner!

Source: http://www.new-life.net/milgram.htm

WEEK 6

SEMINAR 5

Quantitative and Qualitative Analysis

Please read and discuss the case study below:


Discussion Questions:

· What are the advantages and disadvantages of the survey method for measuring commitment of employees?

· What other method(s) might be used to get information about how people feel towards their work organisations? 

· Which method(s) of gathering data would be ‘best’ and why?

WEEK 7

SEMINAR 6

Surveys


How do I to start?

· Decide upon a research topic and develop research questions

· Ask yourself what you want to discover/explore

· Develop further questions from original research question (sun/brainstorming method)

Issues to consider when designing a survey

· Ask questions related to your research question, aim and objective. What do you need to know in order to answer your research question? 

· Don’t design too many questions because of time and physical constraints. For interviews purposes limit the questionnaire to an hour and for self-completed questionnaires limit to approximately 15 to 20 minuntes. 

· Consider if the questionnaire will pose problems in wording, privacy concerns or ambiguity 

· Do not include too many questions over too many pages and avoid “orphans and windows”

· Start with easy questions e.g. fact-based demographic questions and then go on to opinion-based questions. Respondents become engaged in the survey and warm up before more challenging and reflective questions, which require their opinions. This design encourages and motivates completion. 

· A good survey combines quantitative and qualitative questions. This technique reduces fatigue and allows for checking the validity of responses against each. 

· You should pilot a survey instrument before implementing.

Wording of Questionnaires

· Avoid slang, jargon, cultural-specific or technical words?

· Avoid use of strong adjectives with nouns in the questions, e.g., "highly effective government," "prompt and reliable," etc. 

· Avoid use of the word "and" in your question. You could be asking two questions in one.

· Avoid using "not" in sentence because "not" can lead to double negatives, and cause confusion.

· If you use multiple choice questions, be sure your choices are mutually exclusive. Respondents should not be confused about whether two or more alternatives appear to mean the same thing. 

The introduction 
· Explain the purpose of the survey

· Instructions how to complete the survey

· How to return survey

· Confidentiality and anonymity issues. Consider: 

· Who will have access to the information?

· If you're going to attempt to keep respondents’ answers private and only accessed by yourself and/or someone who will collate answers

· How to provide assurance that you will make every reasonable attempt to protect access to their answers. 

· The use of an informed consent form for highly controversial and sensitive information (but usually completion of survey implies consent).
Seminar Exercise:

Critically evaluate the research following questionnaire. In groups discuss the questions below:

1. What sort of data does the questionnaire collect?

2. What types of questions feature in the questionnaire?

3. What problems/limitations are evident in the questionnaire?  

a. List solutions to the problems/limitations you identify.  

b. Give examples of how you would change some of the questions.
c. How reliable are survey questionnaires for seeking meanings?
d. What are the ethical issues with this questionnaire?
4. How would you reconstruct a more appropriate questionnaire?

WEEK 8
SEMINAR 7

Project Proposals


Seminar Exercise:

1. Read the guidelines on the layout and content of the project proposal in your CBS Research Methods Handbook.

2. Under each heading write some key or bullet points or ideas. For example, under the heading:

a. Title: write your research idea, issue or topic.

b. Introduction: write key points with regards to the aim of the research, why you chose the research topic, some background points of the research, the research question(s) or hypothesis.

c. Literature Review: write the bibliography or key publications which you will use in the literature review

d. Research Objective: write key points on what you intend to achieve with the research

e. Methodology: identify the methodology you will use

f. Difficulties and Limitations: key points of barriers and limitations to conducting the research

Note, the aim of this seminar exercise is not necessarily to complete the research proposal, but to orientate you mind to the structure of a research proposal and the requirements of your assessment for this module.

WEEK 9
SEMINAR 8

Interviews
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Seminar Exercise:
1. In two separate groups design a simple survey, which should consist of both structured and semi-structured questions.

2. Volunteer or elect an interviewer and interviewee for each group.

3. The interviewer from one group interviews the interviewee from another group and then visa versa.

4. The rest of the seminar groups have to observe the interview process and provide critical comments at the end of the seminar for discussion.

WEEK 10
SEMINAR 9

Focus Groups


Seminar Exercise:

In the seminar group form a focus group to discuss the issue of immigration to the Scottish economy. Select a facilitator and a transcriber for the focus group.
Guidance
This process involves is a free flow of ideas with a respect for others’ perspectives and views. You are welcome to contribute, support and/or differ with each others’ views.

Reflection for Group
· How did it feel to be part of a focus group?

· Did you feel free to voice your opinion?

· Did you support or differ from other points of view?

· Did you enjoy the experience of a focus group?

· What are the advantages and disadvantages of this research method?

Reflection for Transcriber 

· Was it easy to transcribe?

· What would you do differently?

Reflection for Facilitator
· Was it easy to facilitate the focus group?
· What would you do differently?
WEEK 11
SEMINAR 10

Case Studies 
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Seminar Notes:

“The case study uses a mixture of methods: personal observation, which for some periods or events may develop into participation; the use of informants for current and historical data; straightforward interviewing; and the tracing and study of relevant documents and records from local and central government, travellers, etc” (Cosely and Lury, 1987:65).

Seminar Exercise

1. Consider the following scenario: 

The European Social Fund is funding an economic development programme to support sustainable economic development in rural Scotland, specifically in the Grampian area. You have recently been appointed a Director at an economic development agency and the Scottish Government has requested that you write a case study of the problems in rural Scotland to emphasise the need for financial assistance. 

2. In the seminar brainstorm on how you would conduct the case study. 

3. What are the advantages and disadvantages of the case study research method?
WEEK 12
SEMINAR 11

Project Proposals

This seminar provides you the opportunity to discuss issues arising from your research proposal.

APPENDICES

Please refer to this as an extra source of key information which will assist your learning.  

APPENDIX 1 

GUIDANCE NOTES ON STUDY APPROACH AND EVALUATION OF ACADEMIC LITERATURE 

(Adapted from W.Y. Hill, Division of Accountancy and Finance, Glasgow Caledonian University)
How to Search? 

In general, search according to the topic areas that match your own interests via Catalogue Keyword search etc.. Skim read the content page and abstracts. Be selective and take care in deciding which articles to obtain. If the hardcopy is at hand, skim read to check suitability of the article, e.g. first paragraph of each section. Occasionally, the chosen article may turn out not to be what you want. A special effort to read across different sources of social science disciplines - not normally familiar to your own - can often be very insightful for broadening your perspective. When you are delving into an area which is totally new to you, try the strategy of identifying a suitable and most recent publication which deals almost exactly with the topic that you want. Then go by the bibliography of this ‘best’ article, and choose interesting references to read further, to deepen your knowledge of the subject area. (Speak to your supervisor and others who are knowledgeable in the subject area to see if they can recommend fruitful sources, popular journals, key authors etc.).  Also see the library’s website at http://www.learningservices.gcal.ac.uk/library/findinginfo/ which will show you how to search form information online.

Studying and Interpreting?

You may find that it is relatively tough going trying to understand the literature. There may be theories and big words that are unfamiliar to you. Do skim reading first: e.g. read the abstract, introduction, first sentence of every paragraph, and the conclusion. Second round, do a quick straight reading without consulting dictionaries etc., so skip over the difficult bits. Then, the third time, you can start studying the paper in detail - for general understanding. A fourth reading is recommended for thorough study, especially to help distil essential learning.

The purpose of your study is not to learn the “correct” ideas or way of thinking - there are no “right” or “wrong” answers or “sacred cows” in Social Science. There is a generally accepted style/standard of academic writing and rigour of scholarship which you need to cope with and emulate (more on writing styles later). The writer of an academic publication is engaged in communicating an idea, new knowledge/thinking, making a “good” and “effective” argument or conveying an (re)interpreted view/opinion. There are controversial issues and different schools of thoughts. The merit of all ideas is to be judged and quality tested through a continual and social process/tradition of discourse and debate. 

Critical thinking is required to judge the strengths and weaknesses of the paper, the appropriateness of the chosen methodology and the acceptability of the standard of scholarship. Therefore it is most important that you practice your essential skill of critical reading, and that you test your understanding through discussion.  The safe atmosphere of openness of seminars within the University environment encourages your engagement and exploration in group discussion. Social discourse is the mode of critical learning and it may be said that language is understanding. In being able to contextualize ideas and putting things into your own words, you will gain confidence and competence in drawing upon the body of knowledge to make your own “good” arguments.

How to evaluate an article?

In the quest to generate “scientific” knowledge of social significance, academic efforts need to seek insights, enhanced theoretical understanding, and the possibility of informing practical applications. All this required a rigorous standard of scholarship. The approach of evaluation should be just as rigorous and critical. 

A basic approach of the readership/critique is to keep asking “Why?”, to maintain a child-like attitude of questioning, to keep a healthy critical perspective and to acknowledge that all  human endeavours are value based. 

Take concise notes whilst reading the article (type up notes electronically if possible), keeping in mind many questions such as:

- What was the area addressed?

- What was the big idea?

- What was the basic rationality of the study? 

- Any theory, concepts, paradigm used?

- What was the general context of the study?

- Value assumptions used, implicit/explicit?

- Did it show comprehensive analysis of prior research?

- What kind of a study was it?*

- What methodology was used?*

- What data analysis methods were used?*

*Note: These include some extremely complicated and debatable questions/issues:

· What kind of a study was it?

· Literature review or synthesis; theoretical; empirical; positive; normative; Critical, practical/technical; evaluative etc.
· Ontology? [Many big words here!] - Essentially how we know the world?

· What methodology was used (and design)

· Theoretical; experimental; hypothetical/deductive; empirical, interpretive; ethnographic etc.

· Research method? - survey/case study/interview, controlled laboratory experiment, simulation, participant observation, etc. 

· What data analysis methods were used?

· Quantitative/qualitative, consider presentation.
· Limitations and generalisability of findings?
After in-depth reading of the paper, consider the more evaluative questions:

· Importance of the paper?

· How sound was the research work done and how rigorous was the reasoning?

· Were the analysis/interpretations/conclusions justified?

· Were the conclusions consistent with theoretical understanding? 

· Did the paper give exciting ideas or new knowledge?

· Did it debunk old ideas?

· Did it give a new perspective or a more novel interpretation?

· Further issues/questions raised by the study?

· Could the paper improve practice, impact on policy and application?
NOTES ON CRITICAL/ANALYTICAL WRITING FOR LITERATURE REVIEW 

(W.Y. Hill, Division of Accounting and Finance, Glasgow Caledonian University, with some points adapted from: L. Cuba and J. Cocking, 1994)
· Do not give long descriptive passages or just a start-to-finish summary of each work, but concentrate on the major issues relevant for your analysis: i.e. Identify issues, arguments, trends and patterns.

· Express ideas in your own words; offer your own critique/interpretation.

· Use salient direct quotes only.

· Consider credibility of evidence; similarities/ differences; agreements/disagreements; strengths/weakness in the works.

· Go beyond a simple summary statement and develop your own interpretations and views supported by relevant evidence.

· Do not take things in an unquestioning way: ask WHY? & SO WHAT?

· Highlight the main issues / analysis / findings; raise questions and point out gaps.

· Identify the more important and significant works in the area of your particular area of interest and provide critical commentary.

· Consider impact of current developments/implications/policy issues

· Maintain a measured style of writing: avoid 1st person singular (i.e. I or we or our) and avoid strong absolute assertions.

· Organise your review logically, e.g.: chronologically; thematically; international comparatives; etc. 

· Collect salient quotations which highlight key issues/problems or support your work only.

· Build up your reference file as you go (including full bibliography details).

HARVARD REFERENCING SYSTEM

Referencing should allow the reader to find all the texts that you have utilised with ease, as they will have the full citation in front of them. Therefore, there is a standard amount of information required for each type of text utilised. The Harvard System of referencing is the most widely used referencing system in academic work, and is also the GCU approved system. The Harvard Referencing System as specified below, covers all types of written materials, including work taken from the Internet and broadcast programmes. 

Reference Section

All text referenced within the body of the essay, must be fully cited within the reference section at the end of the essay, immediately after the conclusions. The Reference Section should take the form of an alphabetical list of entries, by author. Do not split the list up by types of sources, that is, books, journals, etc. Also do not number each entry in the list.

Bibliography

All texts read whilst undertaking the work, although not actually referenced within the text, should be included in a Bibliography which should immediately follow the Reference Section.  The entries in this section should not be duplicated within the Reference Section. These are two separate lists. Again, the Bibliography is an alphabetical list of entries, by author.

Referencing within the text of an essay:

Direct quotes within the text of an essay, should be contained within inverted commas followed immediately by the author, year and page number: 

· "Communication in organisation is not a means of organisation. It is the mode of organisation" (Drucker, 1980, pg.399). 

Where there is more than one author/editor for the quoted text, a maximum of the first two should be quoted within the text:

· “Quote” (Surname & Surname, et al., Year, page number).

· “Quote” (Smith & Jones, et al., 1998, p.4)

Where you are utilising another person’s idea which you have taken from literature, although not directly quoting what that person has said, the name of the author/editor and year should be cited, although not the page number:

· Handy (1990) compared organisational communication within electronic companies....

or

· In a recent study of organisational communication within electronic companies, Handy (1990) also found that...

or

· ...as has been demonstrated by several other studies (Handy, 1990)


Multiple citations within the text for a single author should be cited in chronological order:

· (Brown, 1997a, b)

Referencing within the Reference Section & Bibliography Section

References should be ordered alphabetically by the surname of the first author, or editor. Several references by the same author (or an identical group of authors) are ordered by year of publication, with the earliest listed first. If the year of publication is also the same, differentiate references by adding a, b, c etc. after the year. 


When a prefix is part of the surname (e.g. de Gaulle), alphabetise by prefix and ensure that the prefix is also included in the citation. If an author is a corporate body, then alphabetise by the first significant word of the name (e.g. The Scottish Office comes under ‘S’).

Books:
The Author/Editor’s name should be followed by the year of publication, the title of a book (which should be in italics within the Reference and Bibliography); the Edition used; the Place of Publication and the Publisher. 

· John, R. (Ed) (1994) The Consumer Revolution: Redressing the Balance. UK: Hodder & Stoughton

If you have only used a chapter of a book, then the citation within the text would be the author and year: (Beishon, 1994). However, the Reference Section/Bibliography entry would be as follows:

· Beishon, J. (1994) Consumers and Power, in John, R. (Ed) (1994) The Consumer Revolution: Redressing the Balance. UK: Hodder & Stoughton, pp1-14.

Alternatively, if you are quoting a few chapters from the same book, it is common practice to include the full reference of the book, and make separate citations for each chapter. Each separate citation is followed with the letters q.v. to indicate that the full book reference is contained within the reference or bibliography.

· Beishon, J. (1994) Consumers and Power, in John, R. (ed) (1994) pp1-14 q.v.

· John, R. (ed.) (1994) The Consumer Revolution: Redressing the Balance. UK: Hodder & Stoughton

A book, which has more than one author or editor, should be quoted with all authors/editors being identified. It is only when quoting within the text of an essay that the maximum number of authors quoted is restricted to two. 

Where one author has had several publications within one year which are cited within the Reference Section, the particular work quoted within the text should be identified utilising letters after the year:

· Brown, A (1997a) Economics. 4Ed. Routledge: London

· Brown, A. (1997b) Management. Sage: London

Alternatively, for a series of publications from the same author, all published within the same year, repetition of the author is not required within the Reference and/or Bibliography sections:

· Department for Enterprise (DTI).(1992) Single Market Factsheet 25 - Consumer Protection. The Single Market - The Facts. February, Edition 9, pp 64-66.

· Ibid. Factsheet 12, Edition 10, August 1992, pp 26-28.

· Ibid. Consumer protection. Single Market News, Autumn 1992, Issue 16, pp 3.

If you utilise a quote or idea from an author whose work you have read within another publication, i.e., not the original work, you must attribute that quote to the source, which you have read, and also the text from which the initial quote was obtained:

· (Brown, A. 1997; quoted from Smith, C. 1997, page number)

Journal Articles:

For journal articles, the name of the article should be followed by the title of the journal, which should be underlined and in bold. The Volume, Issue/Part, and inclusive page numbers of the article (not just the page number from which you are quoting) should then be given. 

· Cullum, P. (1997) A right to be heard? Consumer Policy Review 7(5), pp174-179.

Government Reports and Market Research Reports:

Government reports should be cited with the organisation title as the author, followed by the year, the report title, the publisher and the document number, if known.

· British Standards Institution (1991) Quality systems Part 8: Guide to quality management and quality systems elements for services.  London: BSI. BS5750.

· HMSO (1986) Building businesses...not barriers. May. London: HMSO Cmnd.9794.

· MORI (1992) Attitudes to the Council Charter. Report undertaken for Leicester City Council.  November-December.

Theses and dissertations 

The format is as follows: Author’s name, initial(s). Year. Title of work. Type of thesis/dissertation, name and location of institution (if known).

· Beck, G. (1992). Bullying amongst incarcerated young offenders. Unpublished MSc thesis, Birkbeck College, University of London.

· Cranston, R. (1976) The nature and enforcement of some consumer protection laws in Britain. PhD Thesis.
Conference Papers: 

The format is as follows: Authors’ names, initials. Year. Paper title (underlined). Title of conference, month (if known), location.

· Beck, G. & Ireland, J. (1995). Measuring bullying in prisons. Paper presented at the Fifth Annual Division of Criminological and Legal Psychology Conference, September, London.

The full citation for the conference proceedings would be as follows:

· Institute of Trading Standards Administration (1995b) 101st International conference and exhibition proceedings. Scarborough 28-30 June. 

Newspaper Articles:

Newspaper articles should be referenced by the author, if known. Otherwise, the author would be cited as the newspaper itself. The author would be followed by the year of publication, article name, date the paper was published and the page number. 

· The Herald (1997) Watchdogs investigate consumer complaints. January 5, pg.2

· Crainey, T. (1994) Lang bashes the prophets of despair. The Daily Express, Tuesday, 8 March, pg4.

If the article was published in a supplement, this information should also be cited.

· Jones, R. (1997) “It’s a great time, but you’ll really pay for it.” The Guardian, Christmas Money Supplement, November 22, pp4-5.

Unpublished (submitted/in preparation) articles or reports: 

For unpublished articles, including an organisation’s internal circular, the format is as follows: Authors’

names, initials. Year of preparation. Article title. Status of article.

· Black, P.T. (1998) Educational level as a predictor of success. Unpublished manuscript.

· Black, P.T. (1998) Educational level as a predictor of success. Manuscript submitted for publication.

· Black, P.T. (1998) Educational level as a predictor of success. Manuscript in preparation.
· LACOTS (1995) Good Enforcement Practice. Chief Officer Circular. Unpublished

· Institute of Trading Standards Administration (1994) Annual Report. Unpublished.

· Gresty, G.S. (1993) Enforcement perspective on the challenges and threats facing trading standards and the ways that the service is meeting those issues. Speech to Society of County Trading Standards Officers, Cafe Royal, November, London.

Internet Sources

Sources used on the Internet should be cited utilising the http address, allowing the reader to locate the original source. The author and title of the article should be given, followed by the last date on which the page was up-dated. The inclusion of the date allows the reader to know if they are reading the same version or and up-dated page.

· Ofwat (1997) Ofwat customer charter - our standards of service. April http://www.open.gov.uk/ofwat/charter.htm

Videos/Broadcast Material

If you are citing an idea or indeed quoting someone from a video or broadcast programme, the correct citation would include the name of the programme series, the name of the actual edition referred to and the date of broadcast.

· Panorama (1998) Inside the Office of Fair Trading. BBC Broadcast programme on 30 October.

· Watchdog (1999) Hassling the honest trader. Videocassette. Licensed off-air recording. Broadcast by BBC 1999.

APPENDIX 2

CHOOSING BETWEEN RESEARCH APPROACHES AND STRATEGIES

(Adapted from W.Y. Hill, Division of Accountancy and Finance, Glasgow Caledonian University)
Factors which can influence choice:

· attempt to match an approach and strategy to the nature of a particular research project 

· how the approaches relate to the researcher’s worldview

· personality factor (ie. perceived preference for predetermined, linear procedures as against a perceived ability to manage flexible, ambiguous processes). 

· social context in which the researcher works.

Relationship between philosophical issues underlying theoretical approaches and actual methods:
· not absolutely deterministic

· position/perspective of researcher will tend towards a preference of particular type of method 

· many argue for multi-methods because of the complexity of human and social phenomena

APPENDIX 3

SURVEY ISSUES

Advantages and disadvantages of survey-based research:

	Advantages
	Disadvantages

	· Relatively cheap to organise

· Can achieve a broad coverage for comparisons

· Can be undertaken with a relatively short time-frame

· Produces a high volume of information

· Relatively easy to present the data in order to make comparisons

· Can be repeated again at a different location or at a different time to allow for further comparisons
	· ‘Depth’ is sacrificed for ‘breadth’

· Poor questionnaire design leads to poor-quality data

· A poor level of responses may make data unrepresentative

· There is no control over who responds to the questions

· Questions may not necessarily be interpreted in the same way by all the respondents

· The responses of some respondents may follow from private agendas

· There is no knowing what those who do not reply think


DATA QUALITY ISSUES: RELIABILITY, VALIDITY, BIAS AND GENERALISABIITY

A key issue for any research project is its credibility – the extent to which the data that have been obtained are both relevant and valuable.  To make this assessment it is necessary to consider how reliable and valid the data are.  

Reliability is the extent to which similar results would be obtained on similar occasions. 

Questions relevant to assessing reliability

· Would the methods used generate the same results on other similar occasions?

· Would similar observations be reached by different observers?

· Is it easy to understand how raw data has been collated and analysed?

Threats to reliability include: participant error (completing the same survey several times in a different way), participant bias (completing the survey in line with employer wishes rather than personal experience/opinions), observer or researcher error (having several people conduct interviews may result in different approaches to eliciting answers), and observer or researcher bias (different people may interpret results in a different way).

Validity is a judgement about whether the data really provides evidence on what it is supposed to be about (i.e. does it infer the meaning that the participant intended?). 

Questions relevant to considering validity

· What difference might the context of the investigation make to the data generated?

· To what extent has the enquiry process (i.e. interview, survey, focus groups etc.) itself influenced the possible answers?

· How easy is it to separate cause from effect in the data (‘the chicken and the egg’ scenario)?

· How sure can you be that other factors (intervening variables) have not affected your data?

· To what extent would your research results be generalisable (i.e. to a whole organisation or to an industry)?

Threats to validity include: history (what has happened in the organisation before you do your research will have an impact on your results), mortality (people dropping out of your study because of other commitments), maturation (events take place which change a person’s views during the course of your research), ambiguity (where it is unclear what the causes of attitudes/ performance issues are).

Generalisation is the question of whether your results are may be equally applicable to other research settings, e.g. organisations/industries.  Particularly applies to those undertaking a case study approach or researching a small number of organisations.  In a case study the aim is to try to explain what is going on in your particular research setting.  However, you can suggest that your results could be further tested by doing the research again in another organisations.

APPENDIX 4

FOCUS GROUPS – A SUMMARY OF KEY ISSUES

What is a Focus Group?

· A focus group is a group of individuals selected and assembled by researchers to discuss and comment on, from personal experience, on a particular subject being researched.

· The main purpose of focus group research is to draw upon respondents’ attitudes, feelings, beliefs, experiences and reactions in a way which would not be feasible using other methods such as interviewing or questionnaires.

The Practical Organisation of Focus Groups

· Organising focus groups requires preparation and planning – getting people to group gatherings can be difficult and setting up appropriate venues with adequate facilities requires time.

· The recommended number of participants in a focus group is 6-10, but some have up to 12 people or as few as 4 people.

· Focus group sessions usually last one to two hours.

· Neutral locations can be helpful for avoiding either negative or positive associations with a particular building/area.

· It is not always easy to identify the most appropriate participants for a focus group:

· Heterogeneous (people with differing backgrounds and opinions): differences between participants can make a considerable impact on their contributions – it may make for interesting discussion, but some people may feel intimidated.

· Homogenous (people with the same types of backgrounds and opinions): This may make for easy discussions, but diverse opinions and experiences may not be revealed.

Locating Potential Participants

· Recruitment of participants can be time consuming, especially if the topic under consideration has not immediate benefits or attractions to participants.  You can recruit by word of mouth, through the use of key informants (your contacts in your chosen organisation could find participants), advertising or posters, or through use of social networks (your colleague at work might want to participate).  Incentives, whether expenses or gift vouchers, could be offered.

Your Role as Moderator/Facilitator

· During the focus group meeting, you should promote debate, by asking open questions.  You should also challenge participants in order to bring out people’s differences, and bring out a diverse range of meanings on the topic under discussion.  You may also need to probe for details, or move things forward when the conversation is drifting or has reached a minor conclusion.  You should also keep the conversation focused and ensure that everyone gets a chance to speak.  

· You must try to stay neutral and not show favouritism of certain participants or certain subject areas or opinions.  Do not give personal opinions so as not to influence participants.

· You may wish to take someone with you to take notes during the meeting, check the recording equipment and observe the group.

· Make sure that there is consistency across focus groups – you should ask questions in the same order and always move from general questions to more specific questions.

Advantages and Disadvantages of Focus Groups

	Advantages
	Disadvantages

	They are cheaper than individual interviews (in terms of time-cost) and can generate larger quantities of data.
	The large quantity of data may be difficult to summarise and to analyse.

	Interaction between researcher and participants allows for clarification, probing and follow-up questions.
	The facilitator may influence the participants too much and affect the opinions they express.

	Data can be collected in the participants’ own words and take account of deeper meanings and interpretations.
	There may be undue influence of some participants over other, affecting the quality of the data that is gathered.

	In some circumstances, more than one topic can be explored in each session.
	The small numbers of participants (relative to the size of the research population) leads to concerns about generalisability of the data.

	Snowballing of ideas can occur as participants respond to the contributions of others in the group.
	The group dynamics of the session may lead the researcher to attribute more significance to the data than is actually warranted.

	Participants can feel empowered, especially in action-orientated organisational research.
	A polarisation effect may occur by which people’s attitudes become more extreme after group discussion.


Sources: Neuman (2003); Saunders, Lewis and Thornhill (2003); Anderson (2004).

APPENDIX 5

KEY ISSUES TO CONSIDER WHEN INTERVIEWING 

(Adapted from Anderson, 2004; Sarantakos, 1998)

Interviews have been termed as oral surveys. When thinking of using interviews as specific data collection methods for your own proposals, you must primarily decide which types of interviews to conduct. For example you must try to:

· determine the type of interview most relevant for your own specific aims and objectives – in depth, unstructured, structured, semi structured etc

· determine the method of interview you will use – face to face, group, telephone, email, virtual classrooms etc

Main aim of interviews:

· to explore and investigate underlying themes/issues relating to your specific objective[s]

Depending on the type of interview used, probes and prompts can be utilized which help unearth deep rooted and pertinent issues. This can help you obtain ‘richer’, more personal information from your interviewee[s]. Emotions, feelings, experiences, attitudes and perceptions can be gauged and it is through effective interviewer skills, that these are encapsulated in your research. 

Two key issues which must be accounted for when conducting interviews are:

1. The interview design

2. Preparation of the interview/interviewee[s]/interviewer[s]

When planning, preparing and conducting interviews, there are numerous issues which an effective interviewer must bear in mind:

· The interview environment – noise levels, distance, accessibility, comfortable, ergonomic etc

· Structuring the interview – logical flow, logistics, time, costs, warm up questions, conclusions, ending questions etc

· Opening the interview - participation, instructions, expectations, debriefing etc

· The use of appropriate questions – pertinent questions, appropriate language and grammar etc

· Active listening skills – hearing the meaning of what people are saying, telling you etc

· Effective use of silence – 10 second theory

· Appropriate language 

· Non verbal communication – your own and its effects on the interview, the interviewee[s]

· Ability to probe answers/responses – asking interviewee[s] to expand upon or reiterate responses, asking for clarification

· Smooth transition of question to question – to ensure the interview runs well

· Summarizing what you think you have heard from each interviewee – to ensure you get the true meaning of responses

· Accurate note taking/record keeping of responses to questions posed 

As with other types of data collection methods, there are numerous advantages and disadvantages of conducting interviews, some of which are noted below:

	ADVANTGES
	DISADVANATGES

	Richer data can be obtained
	Validity and reliability concerns

	High response rate compared to questionnaire surveys

Probes and prompts can be used
	Actual respondent numbers may be lower than that obtained from a questionnaire survey – generalisability issues

	Interviewees can embellish upon points and reiterate points that they may not have been able to do in a questionnaire survey
	Ethical issues - less effective especially if sensitive questions are being discussed

	Flexibility issues
	Recording of the data

	Non verbal communication effects
	Non verbal communication effects

	Interviewer has control over the situation
	Time consuming



	
	Costly

	
	Less anonymity than questionnaires


APPENDIX 6

CASE STUDIES

The case study is an approach which allows for a problem or issue to be studies in some depth, within the context of the cases, and therefore seeks to investigate the interaction of different factors and events that contribute to the focus of the enquiry.

Advantages and disadvantages of case study research.

	Advantages
	Disadvantages

	One issues can be studies in depth
	A huge volume of qualitative data may be difficult to analyse

	The interaction of factors and events can be taken into account
	Potential difficulty in cross-checking information

	Breadth in the methods of data collection
	Generalisation not possible

	Access to one organisation (or a small number of cases)
	The researcher may individually influence and be influenced by the case

	The case study can focus in depth on one department or group
	


(Adapted from Anderson, V (2004), p53)

APPENDIX 7

Managing your Research Project/Dissertation Plan -  How to succeed…

After you have decided on a topic and the particular aims and objectives of your research, you will go through the following stages:

Literature Review
*   Conduct literature search

*   Obtain literature

*   Read literature

*   Make notes and analyse literature

*   Plan literature review chapter

*   Write literature review chapter

*   Submit draft literature review chapter

*   Edit draft literature chapter and finalise (after receiving comments)

 

Methodology
*   Conduct literature search

*   Obtain literature

*   Read literature

*   Make notes and analyse literature

*   Design questionnaire/interview questions

*   Plan draft methodology chapter

*   Write draft methodology chapter

*   Submit draft methodology chapter

*   Edit draft methodology chapter and finalise (after receiving comments)

 

Research process/Writing up
*   Arrange access/permission to conduct research

*   Make arrangements for interviews/issuing questionnaires

*   Conduct pilot of questionnaires/interviews

*   Send out questionnaires/Arrange interviews

*   Conduct research

*   Analyse data collected

*   Plan findings chapter

*   Write draft findings chapter

*   Submit draft findings chapter

*   Edit draft findings chapter and finalise (after comments)

*   Plan conclusions chapter

*   Write draft conclusions chapter

*   Submit draft conclusions chapter

*   Edit draft conclusions and finalise chapter (after comments)

*   Plan recommendations chapter

*   Write recommendations chapter

*   Submit recommendations chapter

*   Edit draft conclusions chapter and finalise

*   Submit first draft of dissertation/report

*   Edit first draft of dissertation/report

*   Submit dissertation/report

Learning Objectives for the Seminar:





Understand the research process


Consider research ideas which are of interest.


Develop a research topic. 





Consider the following when completing the seminar exercise:





Does the topic fit the specifications of CBS? 


Is the topic something you are interested in?


Does the research issue(s) have a link to theory?


Do you have time, resources and ability to complete the research within the timeframe?


Are you reasonably certain you will be able to gather literature and data on the research issue or topic?


Will you be able to state your research aims clearly?


What is the significance of your research?





Adapted from Saunders, M.; Lewis, P. & Thornhill, A. (2007) 





Learning Objectives:





Understand survey design issues


Critically analyse a survey instrument


Develop a basic survey 





Learning Objectives for this Seminar:





Develop an understanding of a Literature Review and Critical Reading


Provide useful steps and hints for starting a Literature Review


Undertake a basic critical reading exercise








Author(s)


Year of publication


Title of book or journal article


Place of publication: publisher/journal info


…………………………………………………………………………………………………………………………………………………………………………………….. This section contains the main arguments by the author(s)








Learning Objectives:





Develop an understanding of research strategies


Critically analyse research strategies


Develop an understanding of ethical research








Deutsche Bank Detects Feelgood Factor





Employee Commitment at Deutsche Bank has increased significantly over the past year, thanks partly to the successful integration of its recent acquisition, Bankers Trust.





Silvia Steffens-Duch, head of corporate HR, marketing and research at the company, told People Management that the bank’s annual commitment index score, based on a huge international employee attitude survey, has risen to 72 from last year’s score of 67.





Deutsche Bank sets great store by employee commitment, which it includes on the balance sheet in its annual report.  It defines commitment as ‘identification with the organisation and its objectives and value, willingness to perform and continuance [i.e. inclination to stay with the organisation]’. 





The company uses a ‘multi-variant’ tool for analysing commitment, which was developed by the Clas Fornell Institute at the University of Michigan.  Several thousand of the bank’s workforce of 97,466 are sampled annually, and the results can be compared by both business unit and geographical location to identify areas where action is needed.  Last year, for instance, commitment scores ranged from 63 in the poorest-performing country where Deutsche Bank operates, up to 77 in Spain.  





As a result of last year’s survey results Deutsche Bank has set up a new HR intranet page which sets out its goals and mission statement.  It has also launched a value deployment initiative, called Our Identity, to reinforce identification with the company’s objectives and values.  It has launched an intranet-based job board, which holds an average of 1,000 vacancies at any one time, to improve retentions and mobility of the organisation, and it is about to launch a new competency model for the whole group.





Source: S, Crabb, People Management, 8 March 2001, in Anderson, V. (2004), Research Methods in Human Resource Management, p105.




















Learning Objectives:





Understand the need, relevance and nature of a project proposal.


Understand the requirements of the research proposal for assessment


Develop key points and an outline for a research proposal








I am a fourth-year student at Glasgow Caledonian University and I want to do research on the smoking ban in Scotland. Could you complete the questionnaire for my research project.





1. How old are you?


2. Are you ……………	male____	female____


3. Do you smoke?


4. Have you smoked in the past?


5. How many cigarettes do you smoke a day?


6. Do you suffer from


	lung disease���____ 	 heart disease���____	asthma ______


	weight problems ____





7. Do you want to stop smoking?


8. Have you attempted to stop smoking in the past?


9. Have to sought help to stop smoking?


10: What do you think of the smoking ban?


 





Please provide me with your name, address and telephone number if you want to be interviewed for this research.








Learning Objectives:





Understand the nature and relevance of focus groups to research 


Understand how focus groups are conducted


Conduct a basic focus group exercise





Learning Objective:





Understand interviewing as a research method.


Understand the dynamics of interviewing.


Conduct a basic interview








Learning Objectives:





Understand the relevance, nature and structure of the case study approach


Develop a basic case study
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